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Report on Ac�vi�es Undertaken 

• Gained ethics approval from the University of Tasmania Human Research Ethics 
Commitee (HREC H0030291) in early 2024 

o Amended twice in late 2024 and early 2025 
 add a survey component (end of 2024) 
 add a new research associate (April 2025) 

• Compiled a list of the course coordinators from across Australia  
• Iden�fied those who were willing to do an interview  

o the research associate conducted 8 interviews  
• Created a survey with similar ques�ons to our interview ques�ons  

o we contacted those who said no to an interview or who didn’t reply to see if 
they would be willing to do the survey 

o 10 universi�es completed the survey. 
• The data from interviews and survey were comprehensively analysed and results 

writen up in two papers 
o The first paper focusing on the data gathered from the interviews was 

submited to Journal of University Learning and Teaching Prac�ce in August 
2025 – status: rejected 

o The second paper focusing primarily on the data gathered from the surveys 
and interviews was submited to ACE 2026 – status: rejected 

Impacts on progress 

• Dr Dianna Hardy has had to resign from the project team due to being over 
commited this year. 

• Due to the complica�on reported last year, we had to appoint a new research 
associate mid-way through the project.  

• Due largely to a lack of par�cipants leading to a data set that could not be verified as 
being representa�ve of a na�onal posi�on, the papers were rejected. 



Summary of Findings 

This informa�on is abstracted from the two papers, which we will con�nue to endeavour to 
get published. If the commitee would like full copies of the unpublished papers, please 
reach out. 

Indigenising ICT Education in Australia: Perspectives from Australian 
Educators 

Abstract  
This study investigates the integration of Indigenous perspectives within Information and 
Communication Technology (ICT) curricula across Australian universities. Although national strategies 
and institutional frameworks promote the inclusion of Aboriginal and Torres Strait Islander content in 
higher education, little is known about how such commitments are enacted in technical disciplines such 
as ICT. This study responds to a recognised gap in the literature and practice where ICT remains under-
researched despite its growing societal influence and importance. The aim of this study is to explore 
how ICT educators and curriculum developers engage with Indigenous perspectives in their teaching 
practice and course design. A qualitative descriptive approach was used to capture the experiences 
and reflections of eight non-Indigenous academics involved in ICT education across Australian 
institutions. Semi-structured interviews were conducted to better understand institutional approaches, 
individual practices, and perceived challenges in embedding Indigenous knowledges. The study was 
designed to inform future curriculum development efforts by offering grounded insights into what 
educators consider possible, necessary, or difficult within this space. By focusing on the lived 
experiences of ICT educators, this research contributes to national and institutional conversations about 
curriculum renewal, equity, and cultural responsiveness. The intention is to support higher education 
providers and educators seeking to strengthen Indigenous inclusion in ICT programs in ways that are 
authentic, meaningful, and aligned with broader goals of educational and social justice. 

Practitioner Notes 
1. ICT educators should be supported to embed Indigenous perspectives through targeted professional 

learning and access to discipline-specific resources.  
2. Storytelling, and ethical case studies are effective pedagogies for integrating Indigenous content into 

technical subjects. 
3. Academics should co-design curriculum with Indigenous experts to ensure authenticity, cultural 

relevance, and student engagement. 
4. Indigenous content should be integrated into core ICT subjects rather than limited to electives or 

optional activities. 
5. Universities need to move beyond high-level policy commitments and invest in practical 

implementation strategies for technical programs.  

Discussion 
This study explored the integration of Indigenous perspectives within ICT curricula across Australian 
universities, revealing significant gaps between institutional policy commitments and practical 
implementation. The findings suggest both persistent barriers and emerging opportunities for 
authentic curriculum Indigenisation in technical disciplines. 

The research reveals a pronounced policy-practice gap that extends beyond previous observations in 
the literature. While Universities Australia's Indigenous Strategy (2022) emphasises that Indigenous 
knowledges should be fundamental rather than curricular add-ons, our findings demonstrate that this 
vision remains largely unrealised in ICT programs. As evidenced, participants consistently reported 



that despite institutional RAP, not enough guidance is provided by the institutions to implement it. This 
disconnect aligns with Dada's (2024) broader observations about inconsistent implementation across 
the sector. 

The reliance on individual lecturer initiative supports earlier research by Al-Natour et al. (2016) and 
Flavell, Thackrah and Hoffman (2013) regarding systematic integration challenges. However, our 
findings reveal that in ICT, such efforts often lack disciplinary context and cultural validation. The 
absence of “ICT-specific guidance” represents a critical gap not adequately addressed in current 
literature. 

The study validates Herbert et al.’s (2024) assertions about unique challenges facing ICT curriculum 
Indigenisation. The perceived cultural neutrality of technical content, combined with limited Indigenous 
representation (fewer than 1% of ICT participants being Aboriginal or Torres Strait Islander), creates 
particular barriers requiring discipline-specific solutions. 

Conversely, innovative pedagogical approaches, particularly the 8 Ways framework and yarning 
circles, demonstrate promising alignment with culturally responsive pedagogies advocated by 
Universities Australia (2022) and ACSES (2020). 

Barriers, Enablers, and Strategies for Indigenising ICT Curriculum 

The research highlights critical barriers including structural constraints such as overcrowded curricula, 
which are particularly limited in ICT programs where technical accreditation requirements leave 
minimal flexibility. Staff confidence and training gaps compound these challenges, with ICT educators 
facing difficulties sourcing culturally appropriate technical examples without disciplinary guidance. 

Despite these barriers, co-design with Indigenous experts emerged as the most effective enabler, 
aligning with ACSES (2020) recommendations. The contextual embedding of Indigenous perspectives 
through real-world applications proved particularly effective, with examples such as Indigenous health 
datasets for database design demonstrating clear connections between Indigenous knowledge and 
professional practice. 

Student engagement strategies emphasising cultural context proved crucial for overcoming 
resistance. When Indigenous content was introduced with clear explanation, students were curious to 
know more about it, supporting the importance of scaffolding cultural learning within technical 
disciplines. 

Implications for Curriculum Design, Policy, and Teacher Education 

The findings carry significant implications for multiple stakeholders. For curriculum design, systematic 
integration across core subjects rather than optional add-ons is essential. The successful examples of 
embedded assignments demonstrate that Indigenous perspectives can be authentically integrated 
when appropriate frameworks are provided. 

Policy implications are particularly significant given current reliance on self-reported compliance 
described as embedding Indigenous perspective is done for the sake of appearance or compliance, 
rather than with genuine intent or meaningful engagement. Effective implementation requires 
discipline-specific frameworks with active monitoring and support systems. Universities need ICT-
relevant resources, as participants' calls for examples and guidance materials demonstrate the 
current approach of forcing academics to create their own learning resources to integrate Indigenous 
content and this is not scalable. 

For teacher education, the successful application of Indigenous pedagogical frameworks suggests 
educators benefit from structured approaches rather than ad hoc inclusion attempts. Professional 
development should focus on collaborative design processes bringing together Indigenous experts 
and technical specialists. 



The study highlights institutional leadership's critical importance in creating supportive environments. 
Without systematic support, even motivated educators struggle to achieve authentic integration. 
Success depends on moving beyond policy statements toward comprehensive implementation 
frameworks addressing technical disciplines’ specific challenges. 

Key Findings 

This study highlights several important findings regarding the integration of Indigenous perspectives in 
ICT curricula across Australian universities: 

• Policy–practice gap: Despite the presence of institutional Reconciliation Action Plans, the 
incorporation of Indigenous content in ICT programs remains limited, inconsistent, and often 
symbolic rather than substantive. 

• Individual reliance: The responsibility for inclusion typically falls on individual lecturers, rather 
than being embedded through systematic institutional strategies or program-wide mandates. 

• Resource deficiency: A lack of ICT-specific guidance, teaching resources, and discipline-
relevant examples significantly constrains educators’ ability to embed Indigenous knowledge 
authentically. 

• Structural barriers: Overcrowded curricula and rigid technical accreditation requirements 
reduce flexibility for integrating new or cross-disciplinary content. 

• Effective strategies: Where Indigenous perspectives have been successfully incorporated, they 
have usually been achieved through co-design with Indigenous experts and contextualised 
real-world applications, such as projects involving Indigenous datasets. 

• Pedagogical innovation: Indigenous pedagogical models, such as the 8 Ways framework and 
yarning circles, demonstrate strong potential to reshape teaching practices in culturally 
responsive ways. 

• Student engagement: When Indigenous perspectives are introduced with clear cultural context 
and relevance, student curiosity and participation increase, particularly among international 
cohorts. 

• Institutional support needs: To achieve consistent and authentic integration, universities must 
provide comprehensive frameworks, targeted professional development, and adequate 
resources to support educators. 

This study has examined how Indigenous perspectives are currently integrated into ICT curricula 
across Australian universities, highlighting both the systemic challenges and the emerging 
opportunities for authentic Indigenisation. The findings reveal a persistent gap between policy 
commitments and practice, with integration often dependent on individual initiative rather than 
embedded systematically across programs. Despite these limitations, examples of innovative 
pedagogy, co-design with Indigenous experts, and student engagement strategies signal pathways 
toward more culturally responsive ICT education. Based on these insights, several implications 
emerge for practice, policy, and future research. 

Recommendations for Practice 

For educators and curriculum designers, the evidence underscores the importance of moving beyond 
ad hoc inclusion to systemic, discipline-specific approaches. Practical strategies include embedding 
Indigenous perspectives within core ICT units rather than relegating them to electives or optional 
tasks. Educators can achieve this by contextualising technical learning, such as through assignments 
involving Indigenous datasets, interface design reflecting cultural protocols, or projects engaging with 
Indigenous community needs. To enable this, professional development is crucial. ICT educators 
require both cultural competence and discipline-specific guidance to teach confidently and 



authentically. Importantly, successful practice is grounded in co-design: partnerships with Indigenous 
scholars and communities not only validate content but also ensure it reflects Indigenous priorities 
and worldviews. Universities should therefore foster ongoing collaboration between Indigenous 
knowledge holders and ICT educators, embedding these partnerships into normal teaching practice 
rather than one-off initiatives. 

Recommendations for Policy 

At the institutional and sectoral levels, stronger frameworks and accountability mechanisms are 
needed to translate broad commitments into practice. While many universities have Reconciliation 
Action Plans and national strategies endorse Indigenous curriculum integration, their implementation 
in ICT remains uneven. To bridge this policy-practice gap, universities should develop discipline-
specific guidelines, ensuring that technical programs such as ICT receive tailored support rather than 
generic directives. Accreditation bodies and quality assurance processes could play a role by 
requiring evidence of authentic integration within technical curricula, moving beyond compliance-
based approaches that risk being “tick-box” exercises. Policies must also prioritise Indigenous 
leadership in curriculum design and governance, positioning Indigenous perspectives as foundational 
rather than supplementary. Furthermore, investment in resources, such as ICT-specific teaching 
materials, case studies, and training programs, will be critical to equip educators with practical tools to 
operationalise these commitments. 
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Institutional Approaches to Advancing Cultural Responsiveness in ICT 
Curricula 

Abstract 

While national frameworks and institutional policies promote the inclusion of Aboriginal and Torres 
Strait Islander content in higher education, limited evidence exists on how these commitments are 
realised within Information and Communication Technology (ICT) curricula. Using a dual-methodology 
approach, this study combined a cross-sectional survey of 10 Australian universities with systematic 
online analysis of all 39 institutions to investigate Indigenous perspectives integration in ICT curricula. 
While 90% of surveyed universities reported Indigenous education policies, only 10.3% of all 
universities demonstrated publicly documented Indigenous content accessible to ICT students, 
revealing a critical policy-practice gap. Among surveyed institutions, 50% reported some Indigenous 
content inclusion in ICT programs (either fully or partially embedded), 40% reported none, and 10% 
did not respond. Embedding Indigenous content within existing disciplinary units was the dominant 
strategy (50%), typically led by subject coordinators (50%) rather than Indigenous specialists, with 
60% receiving support from Indigenous centres. The study identifies three major barriers: capability 
gaps (staff lacking confidence and training), structural constraints (rigid accreditation requirements 
and limited curriculum space), and dependence on individual champions rather than systemic 
integration. Despite universal Indigenous student support services (100%) and substantial Indigenous 
academic offerings sector-wide (35.9%), ICT programs demonstrate minimal integration, suggesting 
technical disciplines lag significantly behind humanities in Indigenisation efforts. The findings provide 
evidence to guide targeted curriculum development, resource investment, and accountability 
mechanisms for advancing culturally responsive ICT education across Australian higher education. 

Discussion 

The Policy-Practice Gap in Technical Disciplines 
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The most striking finding is the substantial gap between institutional policy and ICT-specific 
implementation. While 90% of surveyed universities reported Indigenous education policies, only 
10.3% demonstrated publicly documented Indigenous content accessible to ICT students. This 80-
percentage-point gap suggests technical disciplines face unique challenges in translating the 
Universities Australia Indigenous Strategy commitments [28, 29] into curriculum action. 

Several explanations emerge from the data. First, the concentration of Indigenous studies programs 
in Arts and Social Sciences faculties (28.2% of universities offer majors/minors) creates structural 
silos that rarely penetrate technical disciplines. Second, reliance on unit coordinators (50%) rather 
than Indigenous specialists reflects an ad hoc model vulnerable to staff turnover. Third, the capability 
barriers identified, staff lacking confidence or training, reflect genuine pedagogical challenges 
documented in broader education literature [2, 4, 10, 24, 26]. Educators often express uncertainty 
about designing, teaching, and assessing cultural content authentically, with fears of appearing 
tokenistic leading some to avoid inclusion altogether [26]. 

This gap represents not merely implementation lag but potential compliance risk and missed 
opportunities for culturally responsive technical education [12]. The limited Indigenous participation in 
ICT, fewer than 1% of ICT professionals identify as Aboriginal or Torres Strait Islander [12], 
underscores the urgency of addressing these barriers. 

Embedding versus Standalone Approaches 

The dominance of embedded integration (50%) over standalone Indigenous units (20%) reflects 
strategic curriculum decisions with both strengths and limitations. Embedding normalises Indigenous 
perspectives throughout ICT education rather than marginalising them as "add-ons" [4]. However, 
without dedicated units, content depth may be sacrificed, and the 82.1% of universities showing no 
public documentation suggests embedded integration often becomes invisible. The rare institutions 
offering standalone Indigenous ICT units provide alternative models for deep engagement with 
Indigenous data sovereignty, ethical frameworks, and culturally responsive technology design [14, 30]. 
However, standalone units face challenges of lower enrolment if optional and difficulty justifying credit 
hours in crowded curricula. An optimal approach may combine both: dedicated foundational units 
providing substantive grounding in Indigenous perspectives relevant to ICT, complemented by 
embedded integration throughout technical units [31]. Our data suggests few institutions currently 
achieve this balance. 

Structural Barriers and Resource Constraints 

The barriers identified, capability gaps, structural rigidity, and dependence on champions, point to 
systemic failings. The limited availability of Indigenous staff with ICT expertise reflects broader 
workforce inequities and the small pipeline of Indigenous ICT graduates—only 241 Indigenous 
students entered IT degrees nationally in 2021 [15]. Without dedicated resources for curriculum 
redesign, non-Indigenous ICT staff are expected to develop Indigenous content expertise alongside 
existing workloads. Collaborative models including Indigenous Elders and community representatives 
in curriculum development are widely endorsed as best practice. However, limited availability of 
Indigenous educators constrains these efforts, particularly in technical disciplines [2]. The 60% of 
universities reporting Indigenous centre support represents a facilitator, yet these centres typically 
lack ICT-specific expertise and focus on student support rather than curriculum development [1]. 

Implications for Policy and Practice 

These findings suggest several actionable recommendations. At the institutional level, universities 
should conduct ICT-specific curriculum audits, invest in dedicated Indigenous ICT curriculum 
development resources, and establish partnerships between ICT faculties and Indigenous studies 
centres with clear accountability mechanisms [20]. For ICT educators, practical strategies include 
starting with case studies and examples rather than wholesale redesign, engaging Indigenous 



communities as partners, explicitly documenting Indigenous content in unit outlines, and connecting 
with Indigenous centres for co-teaching opportunities [11, 13]. Professional development building 
cultural competence is essential to address the confidence barriers identified [3]. 

The experiences shared through this study are also transferable to other disciplines seeking to embed 
Indigenous Knowledge within their curricula. Although the focus here is on ICT education, the insights 
gained regarding institutional policy, educator capability, and collaboration with Indigenous 
communities resonate across the broader higher education sector. By examining how these dynamics 
operate within a technically oriented and globally standardised field like ICT, the study offers lessons 
that can inform more inclusive curriculum design in science, engineering, business, and other 
professional disciplines. 

References 
[1] ACSES (2020). How a university can embed Indigenous Knowledge into the curriculum and why it matters. Accessed on 27th July 2025, from 

https://www.acses.edu.au/how-a-university-can-embed-indigenous-knowledge-into-the-curriculum-and-why-it-matters/ 
[2] Al-Natour, R., Fredericks, B., Bargallie, D., Marrie, H., and Bond, C. (2016). Great guide to Indigenisation of the curriculum. CQUniversity. 

Report. https://hdl.handle.net/10018/121246 
[3] Booth, S. (2014). Teaching Aboriginal curriculum content in Australian high schools, Master of Education (Research) thesis, Edith Cowan 

University. Accessed on 30th July, 2025 from https://ro.ecu.edu.au/theses/1522/ 
[4] Bullen, J., & Flavell, H. (2022). Decolonising the Indigenised curricula: preparing Australian graduates for a workplace and world in flux, Higher 

Education Research & Development. 41(5),1402-1416. doi:10.1080/07294360.2021.1927998 
[5] Braun, V., & Clarke, V. (2021). Thematic analysis: A practical guide. SAGE Publications. 
[6] Bryman, A. (2016). Social research methods (5th ed.). Oxford University Press. https://ktpu.kpi.ua/wp-content/uploads/2014/02/social-

research-methods-alan-bryman.pdf 
[7] Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research (3rd ed.). SAGE Publications. 
[8] Dada, A.M. (2024). Global Challenges in Cultural and Indigenous Education. Educational Perspectives, 13(1), 38-48. Accessed on 20th July 

2025, from https://educationalperspectives.org.ng/upload_file/7EY8Adenike%202024.pdf 
[9] Du, J. (2017). Research on Indigenous people and the role of information and communications technology in development: A review of the 

literature, Journal of the Australian Library and Information Association, 66(4), 344-363. https://doi.org/10.1080/24750158.2017.1397857 
[10] Flavell, H., Thackrah, R., & Hoffman, J. (2013). Developing Indigenous Australian cultural competence: a model for implementing Indigenous 

content into curricula, Journal of Teaching and Learning for Graduate Employability, 4(1), 39-63. doi: 
https://doi.org/10.21153/jtlge2013vol4no1art560 

[11] Guerzoni, M. (2020). Indigenising the curriculum: Context, concepts and case studies, University of Tasmania. Accessed on 30th September 
2025, from https://www.utas.edu.au/__data/assets/pdf_file/0019/1452520/Indigenising-the-Curriculum-Context-Concepts-and-Case-
Studies.pdf 

[12] Herbert, N., Goldfinch, F., Hardy, D., Jha, M., & Seton, C. (2024). Incorporating Indigenous Perspectives within ICT Curriculum across 
Australian Universities, Accessed on 27th July 2025 from https://acdict.edu.au/wp-
content/uploads/2024/07/NicoleHerbertIncorporatinghIndigenousPerspectives.pdf. 

[13] Herbert, N., Lin, Z., and Springer, M. (2023). Effective learning experiences for ICT Curriculum Indigenisation, 30 January -1 February 2023, 
Monash University Melbourne Victoria, Australia, pp. 77-86. https://doi.org/10.1145/3576123.3576132 

[14] Herbert, N., Lin, Z., Pratik, P., and Springer, M. (2022). Why embedding Indigenous cultural awareness in ICT curriculum is an imperative. 
University of Tasmania. Conference contribution. https://hdl.handle.net/102.100.100/522577 

[15] Herbert, N. (2024). Infusing Indigenous Perspectives into ICT Curriculum, ACE 2024: Australian Computing Education Conference, Sydney, 
Australia, January 2024. https://doi.org/10.1145/3636243.3636246. 

[16] Jones, L., Jacklin, K., & O’Connell, M.E. (2017). Development and use of health-related technologies in Indigenous communities: Critical 
review, Journal of Medical Internet Research, 19(7), 132-149. doi: 10.2196/jmir.7520 

[17] Kennedy, J., Goldfinch, T., Leigh, E., McCarthy, T., Prpic, J. K., & Dawes, L. (2016). A Beginners Guide to Incorporating Aboriginal Perspectives 
into Engineering Curricula. https://Indigenousengineering.wordpress.com/ 

[18] Li, R., & Mair, C. (2024). What Would it Take to Decolonise STEM? 17th Annual University of Glasgow Learning & Teaching Conference, 
Glasgow, UK, 09 April 2024. https://eprints.gla.ac.uk/324216/ 

[19] Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publications. ISBN: 9780803924314 
[20] Lowe, K., Golledge, C., Poulton, P., & Thompson, K. (2025). Curriculum as policy deception: a critical analysis of Aboriginal and Torres Strait 

Islander knowledge inclusion in the Australian Curriculum. The Australian Educational Researcher, 52(3), 2561-2582.  
https://doi.org/10.1007/s13384-025-00824-6 

[21] Meston, T. (2024). [Re] Imagining Indigenous educational design: A conceptual manifesto to grow disruptive Indigenous digital activists. 
Postdigital Science and Education, 6(1), 72-97. https://doi.org/10.1007/s42438-023-00415-7 

[22] Osborne, S., Paige, K., Hattam, R., Rigney, L.I., and Morrison, A. (2019) Strengthening Australian Aboriginal Participation in University STEM 
Programs: A Northern Territory Perspective, Journal of Intercultural Studies, 40(1), 49-67.   https://doi.org/10.55146/ajie.v51i2.37 

[23] Radoll, P. (2014). Cyber-safety and Indigenous youth. Indigenous Law Bulletin. 2014, 8(12),11-21. Accessed on 21st August 2025 from 
http://www.austlii.edu.au/au/journals/ILB/2014/18.pdf 

[24] Ranzijn, R., McConnochie, K., Day, A., Nolan, W., and Wharton, M. (2008). Towards cultural competence: Australian Indigenous content in 
undergraduate psychology, Australian Psychologist, 43(2), 132-139. doi: 10.1080/00050060701762554 

[25] Reedy, A. (2019). Rethinking online learning design to enhance the experiences of Indigenous higher education students. Australasian Journal 
of Educational Technology, 35(6), 132-149. https://doi.org/10.14742/ajet.5561 

[26] Shipp, C. (2013). Bringing Aboriginal and Torres Strait Islander perspectives into the classroom: Why and how, 21, Australian Literacy 
Educators’ Association. Accessed on 1st August 2025 from https://missshipp.wordpress.com/wp-content/uploads/2014/07/hand-out.pdf 

[27] Shirodkar, S. (2019). Bias against Indigenous Australians: Implicit association test results for Australia, Journal of Australian Indigenous Issues, 
22 (3), (3-34). doi/10.3316/informit.150032703197478 

[28] Universities Australia (2017). Indigenous Strategy 2017-2020. https://universitiesaustralia. Accessed on 10th October 2025 from, 
https://universitiesaustralia.edu.au/wp-content/uploads/2019/06/Indigenous-Strategy-2019.pdf 

[29] Universities Australia (2022). Indigenous Strategy 2022-2025. Accessed on 27th July 2025 from https://universitiesaustralia.edu.au/wp-
content/uploads/2022/03/UA-Indigenous-Strategy-2022-25.pdf 

[30] Walter, M., Lovett, R., Maher, B., Williamson, B., Prehn, J., Bodkin-Andrews, G., and Lee, V. (2021). Indigenous Data Sovereignty in the Era 
of Big Data and Open Data. Aust J Soc Issues. 2021; 56, 143-156. doi: 10.1002/ajs4.141 

[31] Yunkaporta, T. (2019). Sand talk: How Indigenous thinking can save the world, The Text Publishing Company, Melbourne. ISBN: 
9781922790514 

[32] Kallio H, Pietilä AM, Johnson M, Kangasniemi M. Systematic methodological review: developing a framework for a qualitative semi-structured 
interview guide. J Adv Nurs. 2016 Dec;72(12):2954-2965. Epub 2016 Jun 23. PMID: 27221824. doi: 10.1111/jan.13031. 

https://hdl.handle.net/10018/121246
https://hdl.handle.net/10018/121246
https://doi.org/10.1080/24750158.2017.1397857
https://doi.org/10.1080/24750158.2017.1397857
https://doi.org/10.21153/jtlge2013vol4no1art560
https://acdict.edu.au/wp-content/uploads/2024/07/NicoleHerbertIncorporatinghIndigenousPerspectives.pdf
https://acdict.edu.au/wp-content/uploads/2024/07/NicoleHerbertIncorporatinghIndigenousPerspectives.pdf
https://acdict.edu.au/wp-content/uploads/2024/07/NicoleHerbertIncorporatinghIndigenousPerspectives.pdf
https://acdict.edu.au/wp-content/uploads/2024/07/NicoleHerbertIncorporatinghIndigenousPerspectives.pdf
https://acdict.edu.au/wp-content/uploads/2024/07/NicoleHerbertIncorporatinghIndigenousPerspectives.pdf
https://doi.org/10.1145/3576123.3576132
https://doi.org/10.1145/3576123.3576132
https://hdl.handle.net/102.100.100/522577
https://hdl.handle.net/102.100.100/522577
https://doi.org/10.2196/jmir.7520
https://eprints.gla.ac.uk/324216/
https://doi.org/10.1007/s42438-023-00415-7
https://doi.org/10.55146/ajie.v51i2.37
http://www.austlii.edu.au/au/journals/ILB/2014/18.pdf
http://www.austlii.edu.au/au/journals/ILB/2014/18.pdf
http://www.austlii.edu.au/au/journals/ILB/2014/18.pdf
http://dx.doi.org/10.1080/00050060701762554
https://doi.org/10.14742/ajet.5561
https://universitiesaustralia.edu.au/wp-content/uploads/2022/03/UA-Indigenous-Strategy-2022-25.pdf
https://universitiesaustralia.edu.au/wp-content/uploads/2022/03/UA-Indigenous-Strategy-2022-25.pdf

	Final Report
	Indigenising ICT Education in Australia: Perspectives from Australian Educators
	Abstract
	Practitioner Notes
	Discussion
	References

